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SLIDER 


“READ THE MOIRECTIONS BELOW 
BEFORE YOU BEGIN THE PRO- 
GRAMMED MATERIAL. 


swt ae 


As you turn each page, cover the 
answers that appear in the margin 
of the page with this slider. 


. After you answer each question, 


uncover the answer to check your 
response. 


. Do not move on to: the next frame 


if your answer(s) are not correct. 
Re-read the material and follow 
the directions contained in the 
frame. 


REMEMBER it is important that 
the answers that appear inthe mar- 
gin of cach page be covered with 
this Slider before you begin read- 
ing the information contained in 
each frame, 


at 
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ay 
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pros ide 
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Meeting owl comsrstoed a cmitrqie of the obyoctives fon Have ow rtiten and epeaip dps cdisstene ald 


ipstrin tion 


Inheepotbiont Ac thaty, 


“a Complete Prames #8 through PIs 
el The oblcetives ven dave writhen for Prats al andthe obyectises fern. dw c dhy 
iodlawiae Perames, S868) Fb. SS. aid Who shouid be reproddved sous te have one 


eepyoeb sour obiestives for cach member of vour sroup 


Meeting 3 wilh consist fo ec eitnge of the objcetives ten tee writien aad eroup discuss hom and 


HES LEOn. 


Independort Acts: 


30 Complete Prames Phe tnreugh i 3¢ 


Av! The objectives seu ine writen for Frames P29, 


Pe nd Pao should be reprodus cd 


sous to have a caps for cach member of vour eroup 


Meeling 4 will consist of a critique of the objectives tou have Wwrilfen aed group discussion aig 
instruction. This meeting will ve 


wi ttide the progeny, 


SOTE: The pares tellowing the last frame ef this prog 
be completing duru 
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the training sessions, De not complete these assremments until vour 
jstructor reaiests tt. Thess are nota part of the formal programmed materi. 
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PART I 


moyen will bearble teodo the fodlowrae thins: 


Bv the time von dives dieedied this proecra 


1. fudlentifs two tevntis: GQ vb SPAN LEAED STS aint SIMILAR GOAES. 
Blomtity the thre 
3. Write five 8) Prior ates ol 


parts obo perhornniice obyoct yg. 


Treas, 
4 Write Goenitive obyoc dives. 


Recormize psc tromeater oboe 


ob. Resornize and write att trve ob Tvs, 

“2 Reoormive and write the thres dessis eb Performance Objectives. You will be asked to 
write diirine the proeriunr ses. hh wot te Pe sure vour pencel is Sharp and sour ermiser 
psopontiful Vor wath wot te read this metereb vers carefilly. When sou live finished, 


this progiuca Wath be soups feo oreder ter diirias Gite writing @f obypes tives for vour own 


Sehinod. Beste vor write ober hy and comphrreds secon caf be most useful to vou, 


Weodro now ready to bern. 


\ goal statement is a stitement of broad dires tion or 
VIGHE that ds timdess, and not concerned with achiese- 
Ment WH a spo. ed time. Poresxamnple. “alberaduates 
Should develop oa desire for learning now and in the 
Hite ors adostoad Sti coment, 


ee == at rtaree St ret RRS 


eens ec A A kN A St ee em 


_ “AE chitdren who eraduate from bdsel High School 
Should Tears few to respeet and get atone with people | 2. Goal statement 
whe Chink. dress. and act differsnthy ts another example 


ata 
3, A woul stttement ts timeless and not concerned with 7p 4 NG 
| velicvement within aospeectfied time. Is this a goal 


statement? 


By Christmas-tine behavier problems will have de- 
ercised SUo frota incidence at the beginning of any 


sSihool year. Ves NO 
g hithied = secilpa ime 
4 No. ofcourse not. It is not 4, Within a specified time. 
or ig : 
5 ae 
1. Timeless 
| 2. Not concerned with a- 


chievement within a 
aa specified time. 
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6, Which of these would be goal statements? Circle the 
numbers, 
1. Understand and practice democratic ideas and ideals, 
2, ALL children will read at S.0 as measured by a 


stundardized test bs the end of the seventh grade. 


3. Develop good character and self-respect. 
Ts A voal statement lias wo qualities: 

Ls 

2. 


It is different from similar goals, Similar goals are 
statements which are needed to clarity further goal 
statements. Similar goals may be thought of as being 
clarifiers, 


SS 


“The learner shall develop background and skills in the 
use oof nambers. natural sciences, mathematics, and 
social sciences is an example of a. 
the goal statement “Guin A General Education.” “‘De- 
velop a fund of information and concepts’? is another 
gxample of a similar goal. 


cette LOT 


9, “Survival of von in this nates “is a 
Achievement of each of the § objectives is anes ample 


of . ee 


Simply stated, then, goal statements are really timeless 
goals a .conmmmunity might set for fis schools, Similar 
goals i to help interpret the goal 
statements, 


5 


ship are not gouls of their teaching. It would be very 


difficult to prove that democratic processes, problem 
solving, and effective citizenship are produced by social 
science, English, science. and phvsical education, Yet 
every dav we keep these things in mind as we teach. 


=} 
=| 


f 
. tt would be very difficult for ansvone to say that demo- 
-  epatic processes, problem solving. and effective citizen- 
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chievenient within 
specified time. 


Similar goul 


Goal statement 
Similar goals 


Clarifiers 


Nat concerned with a- 
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| 
\ 


tee 


The pebboors ae loneer satisfied with our not measuring 
How much cach af us contribute to these conmmunity goal 
Shitements. Somehow wher eversonge contributes it may 
became oo owne’s poh. So, il we write abjectives Which 
are measurable, we cin either aeeepl responsibility 
or moto... bit at least weet henesthy state our deeree 
of responsibulith. Tbh becomes easier for planning who is 
resporsible for what. makes it casier fo plan and as~ 
supes the dearner Chat he will meet the goal statements 
of His community, 


For esaqmple. se would ageree that at would be ereat if 
alloof the stents were leeraing to spell so each could 
write and communicate. But who teaches spelling? Who 
teuehes scienee words? Who teaches history words? Who 
teaches how to communicate? We all do. of course. But 
iP the learner does not spell well aud does not communi- 
cate what he really wants to, who should) help? One 
thing about performance objectives that is exciting: thes 
ure Written tn terms of the LEARNER and his product, 
The objective does not tell the teacher how to teach. It 
does not tell at what tine the teacher ts to teach it. Et 
does tell what the LEARNER is to know or be able to 
do. Isnt that a new wrinkle? Now, if the teacher teaches 
und the learner does not learn that behavior, should we 
suck the teacher? OF course not!!! The teacher taieht,* 
It is the learner’s problem that he did net learn. Don't 
you agree that that is exciting? 


*This assumes, of course, the teacher did try several 
methods to teach the particular child, 


So. if the learner does not spell well and does not com- | 14, 


municate What tre really wants toa, what should we do? 
Circle one number, 


I. Fire the rotten teacher. 
2. Back uguin with a new method until the learner 


learns, 
After all, what did’ vou eapect. the earlier teachers 


Lares 


were Hol too fot. 
4.0 Give up on tim until he drops out. 


yea 
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| 


IS. Yes, we eo onek again with a new method until the learn- 15. 
er learns, Now it becomes his problem to prove he 
knows or can do und not a matter of holding him, giving 
upon him. or being fired. 

| Inorder to weite perlormance objectives for the learner, 
we need to know three things to be included: 
| What must be Known or done by the fearner 
i 2, How the learner is to do it or demonstrate it 
4 How well it will be done or shown 
We would not write a goal stutement, We would not write 
a course deseription, We would write alu part ob- 
jective 

lo, Lets take one part: what must be known or done by the 
learner? What kinds of Gungs do sou think a learner 
could be asked to KNOW or DO? 

Pacts? Projects? Ideas? Definitions? Places or things 
to identify? Problems to be solved? You certainly could 
ask the learner to do those things, 
7. ets tres seme. Put a circle around the word(s) that 17. 


tell What the learner is to kriow or do. 


I. The dearner shall identif) the three major causes of 
the American Revolution, 


2. The learner shall jump higher than a kite, 

3. The learner shall identify $4 verbs tm a list of 20 
words. 

4.0 The learner shall solve quadratic equations. 

5. The fearner shall circle the word(s) that tell what 


he is to know or do, 
Did you vet them all right? Great. 


Didn't you? Ooonoops. Remember that vou are asked to 
identif\Y what the learner is to KNOW of DO. OK? 


o.. 
ERIC 


yt 


You should have circled: 
identify, 3 major causes. 
jump, identify f4 verbs, 
solve equations, and circle 
words, 
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| 78, No Tets SEPiOUSE. tes to cheek ft out. Phere are 4 | is, 
Objectives. Identity without error the clement WHAE | 
MUST BE DONE, Underline the clement in euch of these | 
performance objectives, | 
“Paampie: Vhe learner will identify six of ten map sym- 

; bols common found on US. Geological Survey maps | 

and describe what cach represents. 90° gocuracs. | 

i OK, here we eo, | 

1 i ; 

1. Prom oa given dist of words aie! using a standard I. bank up T8 wer's and 
ichiotiry Ue student will be chic to leok up 1A | write the dictionary de- 
words and write the dictionary definitions without | tinitions. 

| error ina SO-nmimute periad of tie, | 

2. The student will be able te operate: three stendird 2. Operate three standard 
Iype phonoeraphs and plat cecerds on them, type phonographs and 
*. Phe student assistant wilh be able to utilive the | play records on them, 
Dolch vowel game in a simulated exercise without , 
error, ais judged by the iistructor, i 3. Utilize the Doleli vowel 
4.0 The learner will demonstrate addition, subtraction, ome, 
multiplication. and diviston drill skills using the 
Tou Mones hit as measured by prepared questions. 4. Demonstrate t=, %, > 
90% proficiency. drill Skills, 
§, Given a pargeraph. the learner will underline each 
noun and ideatify whether if is common or proper, 
and identi its) funetions: subject, direct object. | 5. Underline euch noun 
predicate nominative, or indirect object. 90 ace and) Theme hy 
curacy, : 
I was See 
a a ca 
19, th. dich you do? TP vou got them all right, march on, 
If vou missed one or more, back to frame 15. So re- 
member, the stecess of this program is only as erect 
as your foarning. You. the learner. are to produce the 
behavior. if yeu don’t. then it is YOUR problem. So, 
honest Abe. Did sou really get them all right? 
ere es la ei ——— za — 
- - ed ee eee eee = 
“0. All right now. Stored away in sour headis the fuct that | 20. Wo can't tell vou ri 


2 4 A i ‘ 
performance objectives have three parts, that one part or wrong. Tlase sour ine 
always tells what the learner is to know or de. So, here structor check these... 
is your opportunity lo shine, Using any subject you OK?” 
teach, write out S examples of the ‘what’? element of 
the performance of the learner, : 

l. . 
P 
a 
4, 
5. 


eu) 
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at. AGP right. You're im good shape. You noticed that all 
five tohd the learner what he was te know or do. Tt did 
not tell a teacher how to teach. So now we know that the 
Jearoer is to know or do. Now we need to Know HOW he 
is Home to show us that he knows or can do it. 
report? Have 


Are We 


going to opive fim a test? Phive an ora! 
him plivstealls do it? Role play? Cookl be make some- 
thing? Could he exhibit a certain behavior? Certainty! 
At of these would) be possible. Vhe potit is, the learner 
H has to da something that vou can observe. 


22.00 Could svouusk the learner to understand? Yes No 
to value? Yes No 
lo appreciate? Yes No 

Without clearly defining what these verbs mean? 


J 


DA, Tf vou said ne to ali three vouare right!!! You could as 
him to understand, to value. to apprectaute. but con a 
never know when he was doing those things unless you 
clearly defined the behavior the student would be exhibit- 
ing when he understinds, values. or appreciates. 


L_ 


24.0 Now we know that the the learner hus to exhibit some. 
thing so we can see that he knows or can do. Could vou 
SEF these? Circle the numbers of the ones vou could 


JSEb. 


I, The learner shall write a paragraph using aiminimum 

of [Oadsverbs. 

The learner shall jump a minimum ol 4 feet on the 

high jump. 

The learner shall enjoy Tom Sawyer. 

The learner shall underline each correct answer 

from among three given for 20 problems of decimal 
addition. 

5. The learner shall enjoy attending three concerts 
during the veur. 


a 


Did vou circle tie correct ones? Good. The others are 
pleasant ones, but vou couldi’t see the learner doing the 
enjoving, could sou? You're catching on, Go on. If vou 
didn’t, cut back to frame 27 and re-read. Remember, 
the learner must be doing something we cun see. 


No, ne, Ho, 


The answers are |, 2, 


and 4, unless you have 
clearly defined criteria 
for judging enjoyment, 
ic., positive statement 
mude by the learner re- 
garding the book or con- 
certs, 


ro 
as, 

{ 

| 

| 

| 

{ 

| 
26. 


Pets tes to cheek this out. Tere are 3 objectives. iden- 
tily without error the clement HOW PE WEEE BE DONE 
OR DESMOSSTRAPED by underlining that efement in each 


of these objectives, 


2xamiple: Given 30 problems testing vour skill in solving 
fond = problonmis with 2 diet tuimbers With we reproup= 


li reared, vou will correctly salve 26 of the 30 core 
rests ia 20 miimites, 


i. Gtiven a dist af 20 words. the fbeurnmer stifb clean. 
aocirete around those words which are incorreetis 
spelled, Accuraes: 100° 

2. Prom the thlormation eiscn on the worksheet, com- 

plete Gre bar eraph showine the populations of the 

SQ states with) ne mere than 8° error on the total 

erapl,. 

The learner shall solve TS oof the 20) subtractiarn 

problems with 100% accuraes. , 

4.0 Given a Pleineh rufer. the learner will correcths 
meastre the pertmeter of his desk. Xccuracy: to the 
nearest be 2 inch. 

5S, The learner shall clear the hieh jurop bar set at 
4ofeet 6 inches in three out of five attempes. He 
shall begin from ou point 1S feet from the har for 


‘ae 


sae Se ae Be te oe teen ee ee coy 


i 
| 25, 
i 
I. 
{ 
| 
i 
I, Given oa dist of 20 
: words, 
; 2. From the information 
| given oon the work. 
i Sheet, 
A. Solve TS of 200 prob- 
lenis, 
+. Given a ba ineh ruler, 
5, Sel high jump at4d'o", 
| 


each ultempt, | 


ar I SS Em aE eS EE Ente de ee ee 


ae 


You should have underlined the “Hows 
in cuch of the objectives in frame 28. Did vou do so? If 
you did, vo on to frame 27. EE you did not, you should 
return to frame 21. 


without error 


You now have an opportunity to write five examples of 
vour own. Using ans subject vou teach, vou are to write 
5 correct examples ef the element of HOW TT WILL BE 
SHOWN, You have tucked away in your noggin. that 
another part of the objective always tells HOW: the 
learner is going to show he knows or can do the per- 
formance, So, write 5 examples of the second element: 
HOW it will be shown. 


2 


: 
7 
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27, We can't tell you rigl 
wrong. Have vour in- - 
structor check these. OK? 
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28. So, we now have two parts ef a performance objective, 
We know and we cin write Ue two parts. We can write 
What the learner is to know or do. We can write how the 
learner is to show us he knows or can do the task, Have 
you otleed that objectives written from. the point of 
view oof the learner are LONGER than conventional 
course description objectives? They seem, sometimes. 
Nearly to deseribe the task itself. The learner's Bee 
havior is what we are after. And. that's where weare | 
vorng, 

29. Now that we know what the learner is to know or do and | 


how he ds going to show it, we ohy ously have to know 
HOW WELL. it iS going to be done. So, we need to in- 
chide HOW WEEE. Could vou tell how well a learner 
eould de the task if vou didn’t ask? Obviously not. 
There's another point about this third part of the ob- 
jective, You. the teacher, are waiting for enough of the 
objective so yon can continue on in the teaching, The 
mere specific you can be about how much that is. the 
more responsible the learner can be in producing that 
behavior, Learners learn in small. steps and are rye 
warded instanmtl when the behavior is strong enough! 
Everyone benetits: sou benetit: from KNOWING FOR 
SURE and. the learner benefits from KNOWING WHAT 
IS EXPECTED. Se, how do we write this third pare? 
Well, here are some csamples: 


With 90% accuracy 

According to the authors of the textbook 
AS measured by a standardized test 

To the sutistaction of the teacher 

To the satisfaction of the peer group 
To the satisfaction of the learner 


The Jast three are “cop outs’ ina was unless the tea- 
cher, or the peer group, or the learner establish cri- 
teria before the objective is begun. Then, they aren’l 
too bad. But, the more specific vou can be in telling the 
learner just exacth WHAT IS EXPECTED the more 
quickly he can produce that behavior. 


—___, 
pl 
Tn" 


Let's try some third elements which are part of pers 
formance objectives. For each example circle the ele- 
ment which teils HOW WELL. the learner is to perform 
the task, 


For example, given 10 pictures and a list of 145 sources 
you will identify the 5S forms of enerey by 
circling: the name of the form being used in the pictures, 
Minimum 9 correct. ‘ 


o.. 
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Al. CLEAR? All right. Now, here are five performance ab- 3k. 
jectives, Circle the part that tells how well the learner 
is to perforin. 
When given 3 paragraphs in which periods, commas, | “1. 100% 
and capital letters are missing, the learner will | 
correctly (100%) capitalize and properly place all | 


periods and commas in the paragraph. 


2. Alter class discussions and films concerning the 2.05 criteria as detur- 
Monroe Doctrine, the learner will explain orally mined by his class- 
the 3 major implications of the Doctrine on U.S, mates are met, 
policy toward a specific Latin American country 
drawn by lot from a hat. The Jearner will be done 
when 5 criteria as determined by his classmates 

, 3. To the satisfaction of 


ure met, 

When given a list of 4 major causes of. the De- 
pression, the learner will in one class period write 
an essay in which each of the 4 causes is related to 
agriculture, urban life, and international trade tothe 
satisfaction of the teacher. 

4. By November 1S the learner will correctly solve 9 
of the 10 problems on page 46 of the text Math and 
You. The learner will include both the working of 
the problems and the correct answers, 


the teacher, 


nt 


4. Solve 9 of the 10 cor- 
rectly, including both 
working of the prob- 
lems and the correct 
answers, 


5. The learner will write § objectives which include 5. 100% accuracy in both 
all three clements. The objectives may be in any tasks, 
subject area which the learner determines, The ob- 
jectives, to be judged correct, shall be labeled by 
the learner to show hye knows the three elements. 
100% accuracs in both tasks. | 
32 Now you can recognize when the clement is present. 32, We can't tell vou right 
Your next task is to write 5 examples of the third ele- or wrong. Have your in- 


ment. Do so with 100% accuracy. structor check these, OK? 


e.. 
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Now vou have vour three elements for a performance 


objective: 


| 
| 
7 1. A. Shall answer 
What ts to be known or done B. 36 inulliplication 
How it is to be shown numbers 0 through 
How well it is to be done 10 
C, 90% within a Ave 
Let's see if you can tell the three parts in the following minute class peri- 
performance objectives. ad 
2. A. Cirele 2 pictures 
identify as follows: in cach row thal 
begin with same 
1.) Circle und label A the element: consonant 
What is to be known or done B. Given a paper with 
2. Circle and label B the element: 10 rows of three 
How it is to be shown pictures in gach 
3, Cirele and label © the element: row 
How well itis to be done. C. 9 rows correct 
_B 3. A, Underline wile hh 
verb 
learner <hetl solve - B. Given a paragraph 
Cc C. 90% accuracy 
Directions clear? Here are the §. You are to identify 4. A, Outline tentative 4- 
with 100% accuracy. year program, 
B. Outline, explain, 
1. Given 36 multiplication problems involving numbers state. give, 
Q through 10, the learner shall correctly answer C. Meet graduation 
90% of the probleins within a 50-minute class period. requirements, state 
2. Given a paper with 10 rows of three pictures in | reason for cach 
each row, the learner will circle the 2 pictures in course, give three 
cach row that begin with the same consonant sound. ney Scien 
Minimum: 9 rows correct. meet specific needs 
3. Given a paragraph, the learner will underline zach ae 
verb in the space provided on a separate answer 5. A, Will add single di- 
sheet. Minimum: 90% accuracy. git number prob- 
4. Given a list of high school courses, the 9th grade tems. 
student shall outline a tentative 4-year program B. From a teacher 
which he believes best meets his needs. The ten- prepared work- 
fative program shall include courses to meet gradu- _ Sheet. 
ation requfrements of his school, and the learner C. 18 out of -0. 
shall explain his course selection to his counselor. 
The fearner shall state at least one reason for 


selecting cach course and then give three ways in 
which the total tentative program will mect his 
specific needs. 

5. The student will correctly add 18 out of 20 single 
digit number problems involving simple addition 
from a teacher prepared worksheet. . 


Mond 


Answers 


@ 
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34, 


You are row to show you can meet the third objective 
for this program. You are to write five performance 
objectives appropriate to sour teaching assignment in 
sour school, Each objective shall contain all three ele- 
ments, After writing these objectives, you are to pre- 
pare enough copies of vour objectives to share fora 
critique with vour peers in vour school. 


When vou have written all §, check carefully to be sure 
you have included al] 3 elements, Minimum competency: 
1o0., 


4 


34. 


To be checked by peers 
ina critique session. 


Write your objectives on 
transparencies or make 
enough copies to share 
with fellow teachers, 


You now know that goal statements are broad statements which are timeless and not con~ 


cernea With achievement within a specified time. You know that similar goals are statements 
clurifving goul statements, : 


You know that there are 3 parts to a performance objective. You now can write a pertorm- 
ance objective appropriate to your school, your subject. You have met the first two competencies 
of this program, 


At this point, get a cup of coffee. Shake your head a lot. Smile broadly. Then, vou are ready 
to begin Part Hoof the program. 
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PART II 


a ea ae eas ee Oe ar ie SS sy 
. | : | 
38.0 You are now ready to beet Part Hof the program, Now | 
that sou can write performance objectives vou are aware | 

that some of the objectives are “hnowine? things: some 

| of the objectives are “doing things: some of the ob- | 
letives are “valuing? thines. Rather than have a erent | 
Mass Of ouch kimd in an unmanaeeable wad, it is easier 

to classify the kind we want. Then we can write mare | 

clearly, A sreat deal of work has been done in the de- 

H seribine oof individual fearnine belaviers. The nest 
commonly used chissification oS the one dome by Bleom, 
Kratiwokl and others workine at the University. of 
Chicago. Their work is available lo vou to read. if veutd | 
like. Tt ist the least bit scars, in fuet, there are 
good csamples of definition. applied abjectises, and | 
some “horse sense type helps for vou.# | 

ee eee Bi, ese See i oes pe ate pees ea ee 

[rr re er cnet nenennnne te anette ete mene 


36. At this point We teed to introduce vou to three terms for 
the “Domains” (or behaviors) used to describe learning: 
|. Cognitive domain: primarth mental ond intellectual 

Processes 


-. Psychomotor domain: primarily physical and neuro | 
tiscular skilis 
3. Affective domain: primariis attitudes. values, feel- 


inws. 


Usually all three domains or behaviors are involved when 
We see a student snowing competency. For example, in 
excculing a particular pass plas in football, the learner 
must Femember the var ous positions of his teanimuates,. 
That is a eee a Provess. He must throw the 
a. Ski. He must exhibit a desire 


lab is al tine. 


Kriuthwoht aud others Handbook [} Affective Domain world 
both prove Telplul, Your County professional Library probe 
ably das copies. TP omet, they are paperback and cheaply 
uvalfable. Order them, 


30, 


remember is: 
cognitive domain 
throw the ball is: 
psychomotor domain 
desire is: 

affective domain 


tal 
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To surtinue with the example. the couch might use the 
following performance objectives to evaduate the leaca 
(the passer): 


Cc Dp 

O QO After 4 hours of study and chalkbourd discuss 
G oMoosions. the learner shall, without reference to 
NA his PLAYBOOK, describe his assignment and 
Poof the assignments of the other 10) players. of 
T ON the team during the execution of the & major 
I puss plays described on pages [-12 of the PLAY- 
\ BOOK with Pooe accuracy. 

E 

Pod 

S QO After 2 weeks of practice the learner shall 


Yo OM osuceessfully complete 10 ofthe 20 pays allempts 
CoA under sinuuilated game conditions, 


Fo QO During the course of practice sessions, the 
FoOM learner shall demonstrate his desire to play bs 
BoA (1) attending all practices on time, (2) making 
C of positive ttomments about the game of football, 
TON (3) following directions to the best of his ability, 
| These behaviors will be evaluated by the coach. 
V ine ostalf at pre-determined times during the 
I. course of the season, 


All three sections of this objective would be important 
to ad teacher to usstire that vou were seeme the behavior 
in the domain you wish to measure. It would be a glory - 
osky mess to measure a plaver’s passing skill if be 
Never passed. Or. what would happen if he never cume 
to practice seo you could see if heceuld pass? Better vet, 


what would happen if he cane to practice, was told te 
pass. but chose to run? Tt would be mighty difficult to 
tell whether he could meet the objectives, wouldn't it? 
True. S50, now we need to know in what domain the 
learner is funectonime, 


Remember the terms: 


; 


0. 
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Cognitive 
Psvchomptor 
Affective 
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| ASS Pets check fo he sure, 
: | 
Cognitive domain is 2 2 | 
: cee IS dole or perlorming. | 
IS Valuing or feeling, 
= Se — —— z 7 
P88) The task fer vou to aecomplish now is to show that veu | 
| can identify the demain of the learotne behavior, Given 
| two narratives deseribing learning behavior vou aes to 
circle the, behavior requested. Phen for cach circled | 
behavier vou are to hibel it. ! 
Identify as follows: | 
| 
1. Circle comnitive benasion and label it © 
| ( ! 
; ‘ Example: Phe learner (hall remembervthe alphabet 
| moorder. : 
: | 
| 2. Circle psychomotor behasier aid label it P 
| Esample: The learner willQe push ipey Pp 
aie 
S20 Circle atlective behavior and label it A 

i — ‘A 

baample: Phe learner will€demonstrate interespin 
| library by, , = 


! Here ts one complete objective dene for vou with labels. | 
| : A 
The chitdren w ere{li CHET attente ch\te the teucherand 


' we 2 Tene : j 
Crianey spelling words for the week ilo senieneces, 
a 
t 
Pach sentence was to be corrects ( 


40, Hlere are two narratives, Circle iin kibel without error | 
the Cognitive (Co, Affective (A): and) Psychomotor ¢P) 


Shitements. 


1, Phe two boys volunteered to reniain afler school to 
Practice their purts the coneert. Plies 
practiced until thes could play them without sheet 


solo for 
Wtsig and without error. 

>. The girl asked a question about the map to help her 
denies the two mountain ranges. She Lo 
shade the proper colors for each elevation interval, 


hecded 


Did vou vet the two narratives correct? Wovou did, move 
toe frame 42. Wosou didi net, restudy trames 37 through 


know ing 
psvehomoter domidin 
domain 


a. = 


The two boys Golunteered 
lo reniain after school to 


pracjice) P their solo 


purth for the concert, 


40). 


P 


racticed wotil thes 


cotipcl 
a 


i 4 
we girl€skeDa que SOT 


wit The map to help her 


Guentitt) Co the two moun 


twin ranges, She tecded 


td Glad Poo the proper 
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41.0 You ure now to write two short narratives of learning 
behatior, Fach narrative is to include 
domains. You may use any subject and setting appropri- 
ule to sour teaching assignment. 


= 


2 oof the three 


Now, underscore each learning behavior. Then, for each 
behavior label it as Cognitive, Psychomotor, or Affective. 
hOO% aecuracy, 


ae 


1 


COPY 


Have a peer check for uc- 
curacy. 
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You mow know the dillerence between a goal statement 


dnd similar wouls. 
You Know the threes parts of a performance objective, 


You cin write the three parts of a performance oh- 


Ieclive. 
You know the three learning behaviors, 


Sow, to be sure vou can ase the learn belastors tn 
corntive, psvchomotor, and alleetive domnitis vou are 


to doa tusk so we can all Shek rt. 


You are to read each of the objectives written below 
and label euch as designed to evaluate primarily the 
learner's Coviltive. Psychomotor, or Affective demain, 
There are & obtectives., Use ©. Po amd A before the ob- 
jective. HOO aocuries, 


1, During a series af teacher developed eyercises 
the learder shall demonstrate ability to move 
the eves from lett to right and right to deft 
without moving the tread or dosing focus, Phe 
teacher shall determine arrival at this com- 
petenes Waen he hus shown this skill & times 
oni recor. sheet. : 
When given a series of lO words orally be the 
teacher, the iearner will respond orally with 
aelomn Tor a mindndim of & of the TU words. 
The learner upon oral directlon shall draw 2 
eireles, 2 squares, 3 intersections, Atriangles, 
2 rectangles. The debree of accuracy will be 
determined bs satistietion of the teacher using 
standard forms as a reference. 
4.0 The learner shall repeat erally [rom memory 
the S basic rules for safets inusing the welding 
equipment prior to first use of that equip- 


4 


ee 


ment. POO weeurues, 

The learner shall demonstrate his interest in 
and appreciation for muste bs voluntarily par 
ticipating tn an extracurricular music activits 
during the second semester of the 9th gerade. 


a) 


Did sou vet them all correct’ Te vou did not, go back to 


behavior or youd] not be reads to write ina specific 


domiiin when vou deed to. 


oy 


P 


P 
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43, Lets check to be sure sou can write performetee 
objectives in each of Uie demains. Lsie the definitions 
of the domains as given i frames 36 and 37, sou are to 
write two performance objectives in cach domain, Theos 
must be lOO aecurate, 

Cognitive Domain 

1. 

E 

Psychomotor Domain 

I, 

- 

Affective Domain 

I. 

= 

oe _ aera 
44.0 You observed, as vou tried to write in die separate de- 


mains, thit i iS nearly impossible to write in ONE 
domain without using another domain in the process, 
Por example, it is hurd lo measure an oral resporse 
without the child knowing how to hear for the directions, 
how to speak tor the response. and knowing what it is 
you are asking him te reoull, Right? Another example: 
itis third te ask a learner to write a response unless 
he knows how to spell thé words lie needs to respond 
with, Righe? OF compse. We have. for vears, asked stu- 
dents promis to KNOW, of DOL or VALUE bat meus. 
ured Tis listening, his speaking. His composition, bis 
spelling. Using the domains as vou just didi in frame 43, 
We agree to measure in the domain for which the ob- 
jective is written. Again, an example: the lourner is to 
recull S basic rules for safets in using welding equip- 
ment, it is the absence or presence of the § rules that 
we measure and credit. We do not measure that the cube: 
ure recalled in complete sentences, Chat the rules are 


a] 


recalled in pre-determined order unless we include that 
liniitation in the performance ahjectives. 


| 


Is 


Oiviousl we cant tell 
sou if the ones vou wrote 
ure LOO%. Have either u 
peer or the teacher check. 
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FILMED 
| | 
48. If the fearner is asked te meet this performance objec- 45. No 
tive: 
Yeu will reed fT bomonven for cach of LO words siven 
vou on a teueher prepared sheet. Por each homons im on 
the Tist. sou will recall without ustie a digtionare. boas 
| UCCUPULY, 
Voould sou demand the learner teouse correct spelling 
far! response? 
Circle a. des No 
= oe a Se etre ee = oe = ad 
» 46. You’ said no, How right vou are!!! You ask the learner to 
i 


hoth tusks. recall and spelling, 


meet the recall of the homonsin part. [vou had wanted 
to fmsiston measuring his spelling at the same time, vou 
should fave included it na the objective. The objective 
would then have read: 

You wilh recall to ohomonvim for each bo words given 
you on uw teaehereprepared sheet. For cach homornvin on 
the list vou wilf recall without using a dictionary, Bach 
homonym you use must be spelled correctly. LOO en 


2 


47.0 One of the critivisms about pertorinance objectives is 
| that thes usually deal with trivia, smadl things that are 
vastly Observed: that thes uever measure those bigger 
things that learners are showine us thes can do. For 
example, it os fairly cass to measure the absence or 
presence of a learner recalling S basic rules for safety 
inousing the welding equipment. ft is harder te be abe 
solutely sure that the samme learner will use the welding 
eyuipment within the limits of those same S basic rules, 
that he will use the equipment consistently in that fashion, 

L _ a Fe On eT = 7 
48. One of the difficulties we have in working with students 


is that there is such a distance between knowing eco- 
nomie causes af the Americun Revolution, the French 
Resolution. and: relating Wiese to the “NOW revolution 


umone Vvounesters todas. Yet, we know there is seme 
Simiharity. 
Obvioushs. then, Powe wish to write objectives For cae 


slident problem solves or evaluates ‘live’ chit ce his 
work! of todas, we have te be able to write objectives 
with differing amounts © saphistication, 


Qt - 
ERIC 
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1000 There are ditferme fevels of difficult. and sophisticution 
i fearing. arent tere! We all kiow that learners for- 
gel faets affer 4d-6 seeks. dont ewe? Sometimes learners 
are se busy recalling faets that thes never do vet the 
Lone pl Wwe tive defined Jor them. Rieht? So, we'd best 
leur fey Write objectives to pure their learning -to- 
learn fo our seboots., This is vour task: You will learn 
lo write performance objectives at the six levels of the 
COrntivc domain. Shall we be about it? 


Na a tN 


SO, Obviously it is casier to exercise simply recall (knowl - 
edee devel) Our students shew us this often. While a 
strugeling fearner can recall some things, his more 
able peer is conceptualizing all over the place. One of 
the wonderments is that the able peer may be concep- 
thalizine without cas hats while the struggler doesmt 
even Know that a concept is something to be concerned 
about He wes teachers need the concept as supported 
bs htets to be present in the learners (both of them, 
‘then we have to know when thal learning is present. Sn, 
We write performance objectives, 


20 


Sl. Bloom and his colleagues have identified 6 levels of the 
eormitive domi. Phes are from: the simplest to the 
most comples level: 


Know ledee 
Comprehension 
4.0 Application 
4.0 Analysis 
; S, Synthesis 
Complex 6. 0 fvatiation 


Stple 


| eed 


We need to be able to write obiectives for each of these 
Learn them se vou cum order them (sequence thent), Vor 
those who Toa by cue’ thes spell Keaase (or, if you 
WSist, backwards thes, spell Esaack). Helpful? OF course 
nol. Tine out while vou learn them, 
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<3 i Pee ea 
stein ap eibae 


Ae dives are alba Bhesa's sav dessa. 


| Put them inorder trom simple to complex. boot; 
My list out of order Your list 
| 
| Comprehension i ate es 
Row ledgeu an te ace = arreee 
Analysis I eae sete a 
Application a rants a, 
Ivahiation vec pee | 
Svathesis : OR ee ee wees oe degrees | 


Hovou vot them alf written down, hooray. But, we needed 
them ino order from simple te complex. Did vou write them 
that wav? Ho vou did. mierelon te frame $3. ff vou did not vel 
them written down. back to Trame St. Uf vou dida't set them: in 
order. shame on you. Buck to firme St. You need ta be ably 
to recall all 6 commtive levels inorder. 


| 


So. the real objective of this partis to he able to write 
cornitive domain objectives for learners qin our class- 
to define cuch level. to identity 


rooms, We need ow ; 
the elements applied to gach fevel. and to write an ob- | 
: . I 
jective at euch level. Here we gall! 4 
_ = fe it Ena i 
isis sain sae Se eee eee _ 9 


54. Knowledge is level |. Knowledge is defined as the re- 
membering of previously learned material, ftimay involve 
almost anything from specific facts to complete theories. 
AL that is required is recalling (remembering) specitic 
information. Knowledge represents the lowest level of 
learning ouleame in the cognitive domain, 


55.0 Knowledge of specific tiets or recall predicts that we 
could list the Kinds af action words canimontys used in 


such objectives. 


Acti 
"us! 


words, in terms of learners’ bela iors, aee such 


to define 


fo Pecouniy’ 


lo tatell 


lo memorize 


to distingursh 
ite) iden: 
lo flame 


lo label 


to know 
to recall 
to select 
to list 


“a mee 


Riow lodee 
Comprehension 
Application 
AMIN STS 
Svinte sts 
Pvaluation 
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po OE ; “| 
I 86.0 Those are not all the action words we could use. They 
| are Soule common ones. bach fimits the fearning to the 
I 3 cee eee VE) ee erding te Bloom's Taxonomy. | 
| : 
| 
L. : ei Gai se 
seca - eg a cabo en cee oe a 
| 
a? Here are some examples of performance objectises at |. 
Ure stmiplest covnttise desebs KNOWL EDGE: ; 
| Underbhios the action word which shows that cach of these | 
perlormanee objectives is at the KNOWLEDGE level. 
iT 
piu, , | 
After reading Chapter Hl in the €.5. History texthook. | 
the learner shall dist in weitine, withont the aid of the 
test, the (hree miner battles of the Revolutionary War. 
POU ae curias, i 
| The learner shall dist with 100% aeeuracy five mitior 
' parts of a formal letter of tntroduetion in termy, of the 
order of their aepearadee i the fetter, ! 
Given two unmatched lists (ist A. authors. fist By. titles 
of books), the Learner shill mateh the mame of thy author 
in dist A with the title of the book he wrote from fist B. 
SOT Wecuraey. 
i 
The learner will demonstrate that he can remember de- 
bubs after hasine read oa story. Given a story and § 
questions with 4A answers each. the learner will lirst 
read the story. He will then read the questions and 
select the correct answer for cach question. 
= id = Betas as eon | 
| 
S&, Did sou vet them all right? [vou did. move to Trane $9, 
r fe eerie: SG Si ee tine oe = Peers eee me es ree 
S9, 0 The samiplest level of the coumtive domain for the learn- 
er is the knowledge level. You are tow to write one pers 
formance Objective at the khoowledse level, cornitive 
domain, You mas use any subject matter appropriate 
to you din sour teaching respousibilitv. Be sure sou in- 
clude all three elements of a performance abjective. 
Sete so Ree fee st gt eh Be sceessiven = I 


Sty. 


59, 


Krow lode 


list 


list 


match 


remember 


lise a peer 
structor check. 


ay 


the 


ift= 
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[nn a i ee ee aie ee ee ey 
| oul, The kind of aetion word trsand te aheseribs know ledsre 


leselors avers diroet kind. Phe learner lists, identities, 


Tor orecddls. Pe ts casilt qudeed as havine the kiewing 


absent or preset, 


pe 2 ee Nie oe erg ee Se a ese Ret 
| 

Loft, The comprehension fevel of the coenitise dota as 
eset 2. Comprehension is detiivd as the ability toerasp | 
! 


He mecdiine of the Kiowledee bere learned Phis mas be 
Shown bv trishitine Giforabation from one lerinp ta | 
another, or by inferpreting materials, or by estinatiny 


future trends, i I 


i Of, The second coumtisy level is 2. 
The first stmplest level was .. 


63.0 “Pranshitine ieformation from ome form to another, ine 
terpreting materiads, OF ostimiatin: requires mare come 
ples behasies than remenibering. : 


Action words. in terms of taarners’ behaviors, are 


fo traits kite lo tratstarm to iestrate 
fo chiiee lo Pestite lo interpret 
fo rearrange to demainstrate to explain | 
lo express too rafer to summarize 
foeive G\pies le weneralize to comune ' 


64.0 Those are not all the action words wecould tise to handle 
the second level of coutitton, comprehension. Lookin 
at the Test, thes are much more comples tan know ledire, 


lesel 1. 


62, Comprehension 
Kriowlodge 


Oh 
i 
' 
[ 
is 
! 
! 
i 
1 
| 
' 
i 
| 
| 
| 
vi 
! 
\ 
t 
' 
1 
| 
H 
a 
| 
P66, 
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Here are serie THESE ef porhorianey objectives at 
He Seoomkd corms fevch ot COMPREETL SSTON. 


Underline the ction worl that shows that eieh of thease | 
pPerhormidnes Ob bees rs ut the COMPRETERNSION ¢ 
Feveh, POO8 Cornputene s 


Given aoe raph shewiae populitron distribution over a 
more Co bitornne aed a map dep trae the pus sic al 
Features ot hes city areas the learner stall explain 
Wow Pe the be hiteastip between population density 
hd The pistol cos eroribent of the area. Criterion 
Tlieee civineats of population distribution and four efe- 


MeAOS of crea fenmrctal coustrart are te be davolved on 
THe ey phate a. 


| 

| 

i 

i 

' 

i 

ayer bert ster. ote oreank tho bearner stad) sume | 

Hharive a SO words The mien Chere of the story. Phe | 
Heer oof the hearers sammy will be jude bs 

the other tieimbers of the chiss usa a five-point fatine | 

Scale thes have aereed upon prior te the roadie, | 

1 

i 

| 

| 

| 

| 

{ 

i 

i 


Psine any ridtertads or cquaparent from the serene lab, 
the learner will demonstrate that lieht is a fordi ot 
energy hy settine up and operating: at beast two fori 
of ener being ascd tor work. He may use no mork than 
Iwo cltss oeriods from berrotae to set up util te 
Shares: With the chess thetwo finished operations, | 


Given a written story i brench. the dearner shall in- 
terpret the theme of the stores by summarize the events 
inc order from the Story, ail then eiven ai example of 
twooof the events which could occur in his own society, 
Mintmum: arreeniont of fis peers that this is correct, 


eee 


Did voueet them all creht? Hovot did, move to trane 67, 
Ti vou did mot, veut to frame 65 and come: agai, 


Sow. theak back to the RSOWELEDGE ection words. Think 
apa about COMPREHENSION action verbs. Which set 
were whieh? Here isa dist of verbs, Puta kK before those 
Which are knowledge level. Puta © before those that 


de tine PUPP sie label 
demonstrate regen SUMIHE EZ 
Dido yea wet them all correct? dp ovem did. move on te 


tS 
frame OS. TP sou missed one or more, cut back amd studs 


amin frames $8 and 63, Keep the two sets separate. 


o.. 
4 


Ni ane a et 


= 


LF 


Papa 


Ss a 


SUES Ze 


$ 


demons inate 


interpret 
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, oe VI its wg i } 1 | 
: up die Dyers fp. ret ae 
ta Miter ou ti ee a eee ie et meer ee 
Ported fine ts a er ! Thos comeept, Poet .dea 
i ee { va ni i o fray Py tis apps pep 
leabtiee oP fie thar! wort oth vtiile vib os 


APPT Vi TON, 


i i 
; NoGvaruer (hem achioviettafis owe thrvtah Cheee loved : 
; Kihow dundee mig dv ec bth de aatia ca al : 
¢ ; 
; i ! 
i = 
4 * : 
i ! 
i ' ==> : 
eee cong 
d 
bok. APPR TONTTON peters te the abate dee oa dearned | 
i ‘ 5 j 
: Hebeviads Gi a ew at ei Pete situation THIS He dhe 3 
i wlinbes He appli tpon ed sui thas as rides. metiiads, | 
i eehowpbe. pri rplos. haw soar Ueoris. Pearmem: oute | 
were Hi Chis ara Gaited heehor loved ot umderstamd= 5 
i ii Thai these ct Au ea die Or Comp Pebmais ten, i 
| 
1 _ : 7 7 7 — 
| “4s prloattem ed piper. peoidiots Une ou then woes i 
ks ber die Batt elbow gy: i 


ae 


i , 
; tooapras bar ne Pale se fee. he 


tare rib se Pe Dratistar 
| Be SEP ils PES fo drinwitize | 
f i 
| tor wootyct { 

! 
i ' 
t i 
‘ lisse ite tied af oddit wodtlis weocumthd usa hey | 
i . { 
APE sere al EEE catoa Cap veal vothesi 
thes differ tr id Golipreloasion 
anes) Cun vol seo fiat aici is a appl ation action | 
| word! i 
| ee ig ee Se eee ee | 


Phase Per 


Spplis ation, 


AVATLABLE COPY 


a 


Here ire Senme osipbes of performace obps tives at 


the VPPD IOC VPEON Goved. 


rte cate the rit 


wish . 
VPPE MOV ELON Lo 


the 


wards 


Baral 


Thu 


by Liyarky des 


Cindeerbine whe tran 


hort et Vek. 


Nbc Laer, 


Vsscanbis dastricts, the | 
wetting the \sascmbty District 


thase Distriads which if | 


Wrap ool OC diheriia’s 
steel 


MM Bers an ye Pies 


laiveth a 
hori a tterrsar, Py 


vif 
PUrrV bate rsd, 


paper. 


Pade tnd Por each ouenber 
the learner shall the reason for tis 


pute, | 


fry att 


WETTLCH, whats 


dete ere 


The dearer stl aay by rs belts fo tthrek mew words 
Py QS We COrree ty Sevan cnet ten bens 
Distvietedevisasd test of phonics sind Struc tata aiady srs 
of thie Doren type. | 


uf alit 


Given ton problems dvobhote the construction of a build 
He The dearer Wil apply Pasig veometrio formulas to 
solve ciehtot the ten problems correcth, 


| 
| 
Presented with Ga eyphinagdiod aid description of what | 
ps considered by the schoti to pe sate plave round pros | 
eudiry for wack preee of cyeipment. cach student shit 
dramatize one eimple ef sate precedire to be used 
with Go osimele piece. Tis assivunmient of which piece of 
cuipment wilh oocir from lot drawn by tim trom ia 
complebe Tistafeach yp soe. Salisfaction with the deamiae 
Peeaution Shall Be determined bso how well the audicuee 
CAPE sees He recricil Wath the explanation | 
tosine the scasntibi tat’ Matter is nvither | 
created ner destroved, it may qhau. corm, the learner | 
Will veneruliye about three prolibems which wili emerge 
unless salid waste disposab as dolved. Minimum, PO0C, | 
| 


COP Up 


FE 


You Will tetive Uhl as we go up ong level Uie learner 76, 
he mformalion, 


ab Wrlling a perforitiunce ob 


ry ogrettine more tvelyved an tises 
NOW | Vo 


ab the application level. Use aim lield of Knowledge for 


hep 


fees try 


Which vou are uecounlible tn seur home school. . 
be sure vou vet all three elements of a performance 
objective ita fe. { 
§ 
Goto rivht? On te frame Nlissine parts or plain 


dumbl? Back to frame 72, 


| 
| 
| 


Qo. 
RIC. 


Classtis 


Uppls 


acs 


q 
rdranuitize 


i 
‘ 


veneralize 


Have a peer check it... 


or the ifistructor. 


r - | 
j : 
OU Se We Ok WT PORTCrinaih © oPtes ties al him] | 
| Valeo Somypetitste ad applacatiem les Weare 
‘ Pallets detic with cornition. The next three levels af \ 
COPHiticd Camis sis. svalhe sis. aint csadiition are usue | 
albsonere Pfiouit teowrite What Beoause we fhe Hoa 
Pte opratidh saperreme with writin them belore. 
Meetoob us aire drsadtalls comfortable with PS autor caf 
weds correct din spetbine. Bato amebysrs, scathe ts. and i 
: coectlisdkpeds. SYGET . oo 
[ih eae ee ee eee ee 
| 
17h SNAD YSIS peters too othe abriat. te Break shown treate shad 17S. Knowledee, 
Habs its chetmants or parts ose that aps Oren sti ional COMPpreohens fon, 
SUPUCTUP AS Dav Ps ath tated Phas grey tee tether rtp. i Upp. ation, 
Phe wth et parts. oa Proaakdewa of the relitiowsdips bye 
IWeen (MUPES. and the resoratian of the orsdnizatronal 
Rriiples invelyeasd Gbvsousdy, this as qore COTHPTOS 
Kha Kmowdedss, Somprehwisnai, and appithoution, Before , 
Hohner rrivss at elysis he usually Hoes throueh 
| three previous cowmitave devels: dio uo 
pe dwt tee. | 
Nile. ts wae 
Lee ke : zu 
PTH. Did seu get them ad rieht! Good tor vei. Did veu netne? 
Oooroops, Best vo back to frame 83, Before vou do. let 
mMeosmarb a bil at veu. One thins whout Prouratiied ine 
StPue Hon that nie bus seoua bins You MOST remember. 
Nothing is ever uigtuded ta the program that vou doen't 
! Need. Sos cverstung in thy program is there lor a pure 
| Peos. Youre to remember at! bad of snarl, | 


peed eters i ee. tee ees 
| . . | 
PSO, When we write a performance objective at (he adhy sis 
| Iweel of the comnitive domain we use aetien words like | 
the follow tie: i 
foods. Pimihate to put dite Lists tomy ze | 
: to compare to dideram to cateperize 
te diaeran be dese ribe to subdivide 
to Gifferonityate boa hisarts to dedticg 

| | | 

I. These are all action words we could ase, There are PSE. Analysis 
| Mere. OF course. Each dimis the product of learning | 
to the So geoon on eal, | 


o.. 
ERIC. 


FullText Provided by ERIC 


| 
! 
[ 


FILMED FROM BEST AVAILABLE COPY 


Here are some examples of performance abjectives . So. 
1 
I 
i 
| 


the ANALYSIS level Go ovnttive domain, 


You will now underbine the action words in each per- 
formance ebjectve which indicate that these perform- 
ance objectives are written at the analysis level, 100, 


Classify 
amd describe 


After reading aoserigs of six policy speeches concerti- 
me US. terete potics in Southeast Asta. the learner 
shall chtssits and describe orally to the chiss the U.S, 
posture under threo headers: military aid. economic 
aid. amd treaty uereenents, The degree of accuracy 
shall be determined by the classes’ agreement with the 
Classification aad) the minimum of tye examples of each 
ofthe three classificutions ta. hided, 

The dearner. iver 200 words. cach of whieh conlatins 
three or more ssilables, will svilabize the dist. He mits 
use a chissroom dictionary if he wishes. AE words 
must be svihibized with 1OOY accuracy, 


s\ilaiaze 


all nouns which he identities. Separation will result 
In two Lists: a distal common nouns. anda list of proper 
fhouns. Mingnum: GOS aecuracy of listing and LO0% sue- 
cess tl dentifieation. 
Upon eaudiining 20 pretures of animals the learner shall classify 
vhissiiy by fisting the name of the aninid umdler its core 
rect chissifications Wild or domestic, Accuracy: 90°, 

. 
Did sou get them all right? We did't mean to be sneaks 
In the firat one. but mo seemed time to energize vour 
brain a bet. AU meht?? Co ahead to frame 83. Didn't 
eet Ghent all rieht?? Back to frame 78. 


| 
i 
| 
| 
1 
| 
| 
Given a fistof 20 sentences. the learner will separate | separate 
{ 
if 
| 
i 
| 


Bh a ae ein 


BS eee i ee ee ee 


a — — 
Next tisk: vou ureTiearite a perforinance objective at 3, Have a peer check if or 


the analysis fevel. You miftsa¢ any subjectfor vour con- instructor, 


tent in the performance objectivendt makes more sense | 


to be appropriate to vour work, doesn TTR | 


o_. 
ERIC 


28 


Get i? Great. Lets move on to SYNTHESIS. Svnthesis 
refers to the ability. to put parts fosether to form a 
new whole. Phis mas involve production of unique com- 


Munreation, a new plait of operation suchas a rescureh 
proposul, or a set of abstract relations. Learning out- 
comes in (his level of cognition stress creative be- 
haviers which usually produce new patterns or structures. 
A ereat deal more complex than knowing, isn't it? So 
sinthesis is putting tovether. We need to be able to 


write pertormatice objectives at that level, 
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! 
? 
i 
i i, Pheer. Ae | ee de da : 
BS, Tor der te write perforiniice abpectives at Ure svathesis | 
Fevel weogeed. aed to dave some aetton words to use. | 
Some usable ones are: 
fo write fe preghics fee Pout : 
OF OP habe fo desta fo rahi 
ise deaths tee doriinete be constr f : 
to Oot pose lea pat tii manipuliie 


borole plas 
tur ved ate did. ale Powis J? Pte dearer dias 


Pe opit a toed headoat sedi tite tt dessa t he? He wilh | 


otro arb wei dew Che, sent dre! i 


Sel With  baarhet conbes cath WHE a mew product, dein ¢ So, Svnthiests 
pohatdy spb op ite - : 


otedool the comnitive dorian, 


} 


Be Here are some exmples of perlorrininee | at O87, 
the SYS THESIS bes ot. 
Peoaheck of sour action ward awareness, undertine the 

Mon werds whieh omdrate that those perterniany ec obe | 
Pres cary at the SYNTHESIS Tevel POO ue course. | 
oboe heiener will denionstrate Know fede of ros pousibilits Rote plas 
tooHis Roots ita Cofeephivni situation. He willbe dead | 
fooplay wither foler qeeressor or ene attacked. Usinft one 
ehpect oat his choice from a bull, a pencil, or painth, the 
letter ose Pole play and offer at feast iso solutions = 


teothe protleai. Avrecment of the classmates off the | 
probable siecess of both solutions os Competency. | 
Havin doarribsd the principles invelyed inthe censtrie tion desi 
of aosurvival shelter, the dearer will design and the bo 
eaphun i tis peer group the advantages of his particu. j i 
hip dvsien, Phe student with be evaluated on two erd- f 
teri StideAt constricted: cheek fist and peer proup | ‘ 
vv tlition ef the projeek desta, 
The dearacr will write a paraeraph ovphaumne the steps 1 write 
In ss ofa power saw. He will give directions inorder | 
step bs step Pe aust give all steps im sequence from | 
hevinping to ond. Evaluation will be based on the abilits 
ofa learnvr-chosen peer to daplicats the directions. in| 
order, ustie gn aetual saw, 
' pon completion of a four week amit of work about create 


% Greek mivthelogs the Jearaer shall create, with mae 
lerbiis of tits choles. a project which depicts a major 
theme ob one of the Greek myths studied during the unit, 
bvahiclion shall consist of two parts: €1) $0 of the 


learners classmates shall be able to iden the theme 
: depicted uid (2) 75° of the originality criteria extuh- 
Irshed bs the vliss shall be met by the proqect. 
Get thom all right? OR va on to frame &&. Didn't vou? 
Weil, really. bor heaven's sake. Merce. Back to frame 
SO, Musbe vou'd Better begin fiirther back . . . if vou're 
a really confused. 
~~ | 
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ee Neat disk Yeroure teowehe ag perloringi . aby. tive al | SS. Have a peer check tt... 
Hie uviilosas deseb Be oretal that cou ni tide ail tires | or the iestrictor, 
Slopetits chou perforce obqechiac. Be caredal nat in: 
rs Pui Chon Wbtabask Whh bowl require 
the Taree be gab oak ATP teat 
EQ Nap apes Rte well the five devebs ool the commt ve cle. 
miget Youp brew what gh gave bees? wath arkl vet can write | 
ihe Kiewiedee devel ccmprehenssen fovel. application | 
feta, dtabveas devel. amd senthesas bevch There is anh | 


ons drape PV ARE VELTON, 
PV ALE ATION Gs coteermest with the ability fo qisdee the | 
SP ame fer ce een Surpesc, Pooua Pe deine 


the value ef oa statenscn’) an advertisement. a novel. a 
pect, a fasaireb report cr seme such. Phe qadgements | 


we 


af bosad oon speothin prvedatermiied crieria, These | 
mas Beomternab (organization, of exterqal crelevancey. | 
Phe ostaheni mias use tie own devebered criteria, eliss 


devehopad ooetersn, ar criteria ebtiined (rom an eutside | 


Sy : 
i 
| 

. fh) ooo droormder teowrihs obpectives at this level we mist be ) 90, 
_ aware (at the PVALL ATION level ivetves clentents of | 
| aH thy offer cateseries, Obviousiy. dP one wishes tat 
i eraluate othe validity of au advertisement fer ou few | 
ea Stereo outtit, ene heeds fo know what one is, whata | 


we Woofer US. What a tweeter os. Witt cach ol those dows, 

how they relate to quality ef sound, and what the spectre | 
fictions of cach will prodtiwe as a unit. Then. one can | 
decade; Ube as Gs neti the one. So, cvalimrtion is anrghts | 


eee es 5 
Penni Tey 
* 


och 


* 


compos. Thotavedses all priog cornmtive devels: Lou, | 


ie . I. Knowledge 
ts oe _. 2. Comprehension 
ps eget ee eee A. Application 

J ears Eg ee ee | 4. Anulvsis 
> : - seein S. Svuthesis 

_ >. Ne ; aia | 

SOY. Tn oarder fy write esatuation devel performance objece | 

: fees oan terms of learner behavior we ollen use action | 

| words dike these! 

! fy fadee to exile fo appraise 

— ta cansider to werh to rate i 

to conelode toertliedee | 

es 1 

| Cun vou see how these avolve all the earlier steps of | 

vounition? Phes certaimly are a long distance from the | 

Oo “Pdomt dike oo. 0° stulfo aren't thes? Thes‘d not be the | 

RI result of rapping, would thes! 
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4. there of LYALL ATION Tesel per- 


forma eo op ives, 


aro SOnpe en plesy 


ihe ution wWeisls that show that theses are at 


VETON bevel OKT E00r, 


tradertons 
the EVALEL 
Yhe dearner will demonstrate dis ability. to judge the 
Witteremee between fin tial and judwemental statements 
Pyodentiivine SOS of the osamples of boul bepos freontia 


ten her prepared ist of 40, 


At the end of the setester obsactologs. the learner shall 
Hat esaas of S00 words or iore ovatiate bis role i the 
peer eroup formed bv the class. Accuracy and complete- 
ness Will be ti ternps of te learoer’s use of at beast sia 
HOP Crtlerkn Gikhen trom: the class texts. 


Fhe desarner will demonstrate knowledge of the effect 
fot Chaneing sactets on fis own fife. Given a sitimation 
Willhat feast (vo migor changes Coxample: mitraduction ot 
rapid transit to dndiamapeliss or. immediate sale ofall 
Forest Service Lands ta citizens Heeme Los Angeles 
after a mater quake) the learner will assess the posi- 
tae dnd nepadse aspects did then coumdide the value of 
the change in his Tite. He must he able to defend his 
vonelusions based on satisfietion of both teacher and 
suidents, 


Given three possible solttions to a hypothetical problem 


dealing with air pollution, the learner shall rate each 


i:4 
‘Ge 


solution in ternrs of economic feasibility check Lists, ! 

Heat dete ethan ce eee are ice ae re een he ole ra el a | 
ES ie a as 

A 

4 : wae i 

GA aL all ok? TP so, continue. i 
So, NOT ok’? Back to frame SY. 

if 


| 
1 
1 
i 
1 
1 
| 
i 
j 
| 
L 


G4. Now sou dire to write an evaluation level performance 
objective. Agi 
itis appropriate for sour school assignment. 


iin, Use your own subject area, write so 


Jinlee 


evaliate 


US5ehs, 
cone lide ' 


Have a peer check it... 


or the instructor. 
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O8 You san now write performance objectives at all six 


level) of the copnttive domain. flow bright vou are!!! 


Seta: yeu have leorrned How to: 


J. bdeatify soul statements aia stiilar eodads. 

Ident) the three parts of a serformance objective. 
&. Write perloringmee objectives, 
fo Write cognitive performance objectives at all sin} 


a 


levels. 
Youre now a more valuable feucher because: 


You wan Write soubs cad perforoanee objectives which 
foorners Gan Use ta eiuide their wark: 


the result Gt which will be 


The learners will develop self-actualization 


: . the result of whick will be 
The learners wilh loan more efficientls 

the result of which will he 
More learns to less time wilh success 


the result of Which will be 


Betlerfest scares, more positive self-concept 


the result ef which will be 


a happy youll! 


E 1c Isnt that what it is all about??? 
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Yo. You now can identity a goal statement us a broad, time- 
less soul — usually fora District or School. 


You can now identify similar goals -as clarifiers of a 
Youl stutemient, 


You cum. also. write a performance objectise including 
all three parts: 
what the learner is to KNOW of DO 
how the fearnerois gor: to show it 
| how well he is fo aecomplish it. 


i You just learned how to write objectives in the 6 levels 
of CosHition (KHOW ine) 


KNOWLEDGE 
COMPREHENSION 
APPLICATION 
ANALYSIS 
SYNTHESIS 
PVATE-VEION 


The next task is to write objectives in the other two 
domains: psychomotor and affective. Shall we be about | 
eas 


on ee eee eee ne a ee a | 


BS re i 


97, The psychomotor domain deals with skill areas such as 
throwing, culching, write letters, and the like, 


In those areas ofthe curriculum «here the development of 
neuro-musculur coordination skills are of importance 
we must be prepared to evalnate the child's ability. to 
demonstrate these skilbs. 


Just as the counitive damatn has levels of control, so 
the psychomotor domain has levels of control, ‘The 
cognitive domam has. levels: the psychomotor de- 


main has § levels. 


98. There is fot a single, accepted list of the levels of the 
psychomotor domain as there is a single, accepted list 
of the cognitive domain. So, we shall usethe most com- 
monly accepted list. It was developed by Dr. R.H. Dave 
who 1s head of the Department of Curriculum and Fvalu- 
ation of the National Institute of Education in New Delhi. 
India. Let no one say we're not international in our 
perceptions. 


97, 
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(99, ‘Think back to the last time vou tried to join a game with 
a group of people ata pienic. Was pretts awkward at 
first, wasmt it? AS vou Bol more automatic, skill bv 
| skill, it began to feel natural and vou wondered whys 
vou'd had such a rough time at the beginning. Learners 
| vo through the same process every time thes learn a 
new physical skill. The usual order of becoming com- 
petent is: 
Imitation: of some observed act usually lacking 
Heuro-musculay coordination 
( 
Manipulation: emphasizes skill in following directions 
Precision: emphasizes accuracy, exactness cone 
trol with reduction of errors 
“Articulation: emphasizes coordination of a series of 
vets == invelyes accuracy and control 
» plus elements of speed and time 
Naturalization: the act is routine = automatic and 
SPONLUNCOUS Tespolises — performance 
is natural and smooth 
Learn therm, 
Lo ieee et eee ae 
r eee eee, : 
{ 
| 
100, In your mind. recall a skill vou have acguired recently. 100. 


For esample, learning to drive, learning to type, learn 
ing to plas an outdoor game. learning to use a power 
saw, Remember how vou wanted to do something like 
decelerate, Wpe a note, return a ball, saw oa straight 
ling... und it was present in sour head. You knew how 
it Was supposed to he but the actual outcome was a 
mess (lo pul it politely)? Well, each time the learner his 


aw neure-muscular skill to learn he goes through 
levels just as sou did. 
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102. Dil sou eet thear all right? Hfoyou did. move on to the 
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IOP, Here are S objectives. Each is in the psvehomotor do- | LOL. 


main. fit front of each performance objective write an 


abbreviation for the level vou believe the learner is 
operating an FOO, | 
| 

Phe learner. livin observed the demonstration 

of the serve. will serve the ball to the best of 

his alality, | 

The learner wilh follow a three-step direction : 
Iapproaching the bowling bine. 

Vhe learner will. using sume words, reduce the 

tints for finding pronmuciations of LO words inthe 
dictomary By oat deast 805 aver the previous | 

} 


UNCTOTSE, 

The learner will combing footwork. racqitet | 
Stroke, and opponent plicement to serve without | 
fialt S out of 6 times in tennis. He wilbaccom. | 
Plish this task in fO minutes, | 


I 

‘ . | x . . 1 
Phe learner will serve without fault in 2 out of | 
* we it ° ! 
A ames OF tennis, 


nevt frame. Did sou miss some? Back to frame 99 and 
come through again. You will need to know that the § 
lesets of Che psschomotor domain are the order in which 
most students learn a qeuro-museculir skill, 


Hi 
i 
1 
i 
[ 


Derr rr nt Ser e 
103. We usually write psvchomotor domain performance 108, 
Jectives at the coniples level of performance oe eh, 
eee NC, We write the performance gh= | 

| eeclives which preceded it. 

a ee ee : 


a 
-ERIC_ 


IF. His NOT trac that we cum see cach level of the psy cho- 
motor domain tndependenthy ae fos ps. Sometimes 
the kids are doing twa or thre isch. the same time. 
This is particularly true fro> : to articuhition 
to naturalization. fs it possitd al the learner could 
(in leurning to drive a car) always turn it on well but 
still brake badly??? 


Iinitation 


Manipulation 


Precision 


Articulation 


Naturalization 


Naturalization 


o.. 
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See ey 


Obviously. ves. Plas how come a good pre crust can 
SOULE a really terrible Gllaie, how come a good printer 
ean still dot spell. how come a math teacher still might 
err with His checkbook. We are tot all equally skilled 

| 


iy all are 


Here are four performance objectives in the psychome- 
ter demain. Read each and decide at what level the | 
Performance objective is written. 


Husine vompleted two weeks of instruction and practice, 
the learner shall be able to dribble a basketholl the full 
length of the court with LoO% control as observed by 
his teacher. 


The learner will demonstrate abstract Ghinking by draw - 
ie ad Map. using svmbels to represent concrete objects, 
The symbols with be determined by the class. The map 
Wil] be of a specific area cichias the classroom, play- | 
ground. campus, cafeteria, Phe glass and teacher will 
discuss und evaluate the reliability of each map, 


The learner will) demonstrate locomotor, axial, and 
combination skills to chsthmic accompaniment of bis 
choice. Given fundamental chyiims. he will skip. jump, 
leap. hop, run, gallop to the best of his ability. Success 
Will be considered as present if his total skill is ex- 
hibited in harmony with the cliatho and is continuous 
on command of the teacher, 


The learner will demonstrate walks, balances, and rolls, | 
Given sell-testing situations involving stunts, (such as 
walking ona balance beant. partner rolling, holding knee 
to chest and retaining balance for ten seconds, hopping 
on one foot and then the other for ten hops each) the 
learner will demonstrate cach to the satisfaction of the 
teacher. 


What did vou degule?? 


Remember what we said carligr?? That we usually write | 
psychomotor domain performance objectives al the 
naturalization level. Sorry to appear tricky, but we 
usually do write at the comples level. Then we write 
backwards to the imitation level, 


18, 


owe knew more about the psychomoter domain we 
probably woildmt be so gross about tt. We actualls 
don’t know a great deal about HOW such a skill develops. 
We KASOW what it looks like when it is present: we have 
dilficulty in knowing precisely what it involves. One 
educator is working on that precise problem, He has 
currently identified some 4,000 steps involved in one 
dribble of a basketball. Since we want vou to finish this 


program before vou retire, let's move on, | 


A. Naturaliyation 


RB. Naturalization 


C. Articulation 


D. Articulation 


o.. 
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| 
Tliere are 00 devels um the cosnitive demain, 
Mere are ooo levets in the psvghomotor domain, 
We fave one mere daa to wo. Phe APL ECTINE: doe 
main gs the one where attitudes, saltes and emotions | 
dre dealt with. Hors cerbunly ovident thatifene is learns: 
mf about the Atmertgan terittee one watikl probabls 
have seme PEPEENG about the carly pronevers. Hone is | 
learning te play vollevball the plaver would ENJOY 
phivine i well. So. ah shoud be evident that usually 
the alfeotive domain is invelved in both the covenitive 
and the psvehotmotor objectives. [a the vast miaierits 
of learning sittations all THREE DOMAINS are present 
When the dearoer os learning, However, to keep sour | 
learning neat amd orderh, we are deliberately separa. | 
Lifts the three domains, 
The task now is to recognize and write performance 
objectives ta the affective domain. You wll not have to! 
Write at each devel, bat vou are required to recognize | 
that an atfective domain objective is indeed an affective | 
domain objective, Stout heart!!! 
esac aie i esas Bs ats Se ueseiss Sabet ie ede ey 
There are 3 levels of the affective domain: 
| 
1, Receiving: willingness to attend toa specific stimu- | 
lis. Crom the teacher’s viewpoint, iis concerned | 
wilh) getting, holding, and directing a student's at- | 
Lention, } 
Action Words commons . 
tiiveal anise to wece pt to listen i 
to choose — to select - 
to ask to attend | 
i 
Examples The fearner shall demonstrate an awareness 
of his environment by listening tothe teacher's directions | 
at feast SO of the time during his first three weeks in 
| 


svhool. Fvaliation shall consist of teacher observation 
of the learner's behav ter during this time period, 


Responding: active participation on the part of the 

“student: may be acquiescence in reading, reading 
hevond the assignment, choosing to read ia the 
library beyond the rest of the group. “Interests” 
ure commonly found here in the objective. 


Action words common to approve to volunteer 
used are: ‘to tell to recite 
touceluim to help 


{continued on nest page) 


i 


190, 


ER 


/ 
deviation ana post test score on thal test. 


| LiZ. Ceontinued) 
Example: Phe Tearner shall demonstrate his interest it 


r 


American literature by voluntarily reading a minimum 
ef A American novels referred to by the teacher during 
the time he is enrolled ina course in American iitera- 
ture. The teacher shall observe this behavior through 
the use of brief written or oral reports bv the student 
about the motels he lias reid. 


3. Valuing: worth or value a student attaches to ou 
particular object, behasior, phenomenon. “Appre- 
edition” and “lattitudes** usually fall at this level, 


Action words comimonls to choose to invite 
used are: to share to appreciate 
to support to join 


Example: The learner, atter completion of an explora- 
tors music course. shall demonstrate his interest in 
muste by choosing to join a group whose purpose is to 
plas music or promote musical programs ti his town, 
Participation is the arrival at the-objective. 


j 
4. Organization: is concerned with bringing together 
different salues. resolving conflicts between them, 
bevinning buildin oan internally consistent value 
| : system), Building a phiflosophs of goul tor the self 
would fit here. 


Action words commonly to formrdiate to reliute | 
used are! to detend to pur in order 
to ubstract to define 


groups in the classroom or on the plas ground by demon- 
strating his willingness to: (1) inelude all children in 
fanies and activities: (2) choose child regardless of eth- 
nic group for leadership, (3) work tovether with all 
children im study groups: (4) choose children for per- 
sonal friends from any eroup (as observed by the teach- 
er), 


§. Characterization: pervasive, consistent, predictable 
behavior, a characteristic life style. General pat- 
terns of uddjustinent: fil ino here 2. . 2. personal, 
social, emotional behaviors. 


Action words commonly to discriminate to complete 
used are: "to Behayse to practice 
to serve to verily 


example: After huving cake a pre-test on the Cali- 
fornia Test of Personality, the Section on Sense of per- 
sormel worth, the Fcarner will demonstrate a more posi-=- 
ee one-hour, group 


tive attitude toward Himseidl after thi 


Example: The learner will accept children of all ethnic 


Qo. counseling sessions. His score on the “sense of per- 
IC soni worth section shall. inerease 1/2 of ao standard 
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113, 


114. 


Those are the 5 levels of the AFFECTIVE DOMAIN. 113. 
Recall them in order from simplest to complex. 100%. 


1. : ; eee pee l. Receive 

4, es ee eens Z Se 2. Respond 

3. es ee Oe - 3. Value 

4._ ee ; _ 4. Organization 

5... 5. Characterization 


Did you get them all right? If you did, go to frame 115. 
Miss some? Back to frame 112 and STUDY. 


a 


Much of what we do in schools is aimed at the affective 
domain. Write three performance objectives in the af- 
fective domain, Task 2: Before each performance ob- 
jective. write the level of that performance objective. 


Have a peer or instruc- 
tor check. 


Level Objective 
- if = 
2. pees _ 


It should appear obvious, if we are going to really make 
a positive contribution to a child, that we need to: 


1. Write appropriate performance objectives for the 
learner. 

2. Write performance objectives in all three domains: i 
cognitive, psychomotor, and affective. ; 


You have now completed exercises in the three major 
learning behaviors: : 


COGNITIVE (mental and intellectual process) 
PSYCHOMOTOR (neuro-muscular process) 
AFFECTIVE (attitudes and value process) 


Let's see if you can still tel’ one domain from the other: 
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118. Here are 5 objectives. On the line in front of each, label 118. 


the domain primarily measured. Use: 


C for cognitive 
P for psychomotor 
A tor affective 


Minimum: 100%. 
Domain 


The learner, as a result of career counseling, 
will establish a tentative vocational goal and take 
appropriate steps, in terms of class selection, 
toward achieving that goal to the satisfaction of 
the learner, the counselor, and the parent. 


The learner shall, after the first nine weeks of 
Kindergarten, be able to catch a large size hall 
50% of the time when it is thrown to him from a 
distance of 5 feet. 


After two weeks in the first grade, the learner 
will, after a classroom recess, take his seat and 
be ready for work without teacher reminder 90% 
of the time, as observed by the Rene, 


By June, 80% of the learners in the nceraaeica 
class will be able to name, with 100% accuracy, 
at least 3 parts of the body. Oral measurement 
by teacher. 


The learner will produce an art project ushig 
any one or combination of the following: con- 
struction paper, paints, crayons, modeling clay, 
scissors. He will give evidence of satisfaction 
with both process and product by comment or 
expression of satisfaction as observed by the 
teacher. 


119, Did you get them all right? Good. Marchon. If you missed 
one or more, C...back to frame 53. 
. back to frame 97. 
. back to frame 110. 


if you missed 2 or more, have you ever considered a 
career other than teaching? 
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120. In order to articulate the learning from Kindergarten 
through grade !f2 in a unified district, or K=-6 or K-8 
in an elementary district, it is necessary to wrile 
performance objectives al three levels of instruction: 


Program ftevel 
Instructional level 
Task level 


121. Sometimes it is hard to remember that the child is 
sequencing his behavior. It would not do to havea 
massive gap in his Affective Domain, now, would it?? 
So, ict’s put this whole maze into some usable sequence 
for you, 


122, After all, we need to Cognitive 4, 5, 6 s0 we can Psycho- 
motor 5, so it will make Affective 5, don’t we? Puzzling? 
We just said that you need to be able to analyze, syn- 
thesize, and evaluate at the naturalization level so it 
makes logical, behavioral sense to you. We usually have 
said, “something worthwhile to change behavior.’ Now 
we liave a whole bunch of usable words to say it more 
preciseiy, Whizbaneg, 


123, You can now recognize. a goal statement, a timeless 
goal not concerned with achievement within a specified 
_time. Usually Community Groups, Trustees or School! 
Boards adopt such goal statements to give general di- 
rection to the schools, to make communication with pa- 
rents and patrons easicr. But, such a statement is TOO 
BROAD for immediate use in the classroom. 


124, A statement more precisely defined is an interim 
Statement. It more precisely, more specifically defines 
the goal statement and is referred to as a SIMILAR 
GOAL.. But, those are still too broad for us, the people 
who teach the students in the classroom, 


5o, we take the goal statement and the similar goals and’ 
write PROGRAM LEVEL OBJECTIVES. Before we lose 


@ 
vou, let's try an example. 


ERIC 
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129. While the English Department was writing its PRO- 


GRAM LEVEL objectives, you were off writing yours 
too. We all bring them to a faculty mecting where we are 
going to be sure who is going to be responsible for what. 


Write 2 program level objectives to meet the similar 
goal: DEVELOP SKILLS IN ORAL AND WRITTEN ENG- 
LISH. 


iw 


Did your objectives reflect a program level (all the math 
teachers, all the science teachers, all the teachers of 
your department)? If they did, onward to frame 130. 
If they did not, best go back to frame 125, 


After writing performance objectives at the PROGRAM 
level, the school faculty will have established the overall 
objectives of the school and will know where the Icarner 
is learning the necessary skills and knowledge to meet 
the school’s PROGRAM LEVEL performance objectives. 


The second step in this ladder to competence is to write 
INSTRUCTIONAL LEVEL objectives. What it is the 
specific learner is learning to achieve the small steps 
leading to the program level objectives. A child does 
not bloom in one year. Right??? 


In order to pace out the steps leading to the arrival at 
the Program Level objectives, we write INSTRUCTIONAL 
LEVEL objectives. Instructional Level objectives are 
those specific objectives written for specific courses or 
subjects, usually at grade level. 


Here are two examples of Instructional Level Objec- 
tives: 


At the completion of the 5th grade 90% of the siudents 


errors in spelHing and capitalization. 


Upon completion of the 3rd grade, 90% of the students — 


shall read at the grade equivalent of 3.6 as measured 


by the Comprehensive Test of Basic-Skills, Form Q, 


129. Have a peer or the in- 
structor check these. 
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126. 1. The Trustees have adopled a goal statement that 126. 
ALL CHILDREN SHOULD DEVELOP SKILLS IN 


READING, WRITING, SPEAKING, AND LISTENING. 


2. ALL. CHILDREN SHOULD: 
A. Develop ability to communicate ideas und feel-' 
ings effectively, 
B. Develop sktiis in oral and written English. 
These are examples of 1,2 
und 2. : Se 


1, Goals 
2. Similar Goals 


127. The similar goals didn’t say who was going to help the 
learner achieve that tevel of competence, did it? Nope, 
So, tm oa fucult’ meeting we had we agreed that the 
English teachers would be accountable for vocabuiars 
{other than specific vocabulars of science, social sci- 
ence, math) and would be responsible for paragraph 
writing, 


128. The English teachers promptly had a department meeting 128. 
(in my school, that is, P had a meeting with mé since I'm 
the English Department). We wrote a PROGRAM LEVEL 
objective to state the desired exit level for vocabulary 
and for paragraph writing. 


These are the two objectives we wrote: 
At the completion of the 8th grade, 95% of the students 


tence structure, capitalization, and spelling with 90% 
accuracy. 


Upon completing the 8th grade, 90% of the learners shall 
be reading al the grade equivalent 7.0 in vocabulary as 
measured by the Comprehensive Test of Basic Skills, 
Form Q, Level 3. 


They are examples of _ pees [EVEL Objec- Program 
tives, which are performance objecti irectly related 
to district goals and reflect the desired exit levels of 
performance in {he various curriculum areas, such as, 
@ social science, language arts, science, etc. ; 
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133. Using your own grade level and your subject specialty, 
write 2 performance objectives at the INSFRUCTIONAL 


LEVEL. (You ARE remembering, aren't vou, that a 


134. All right. We row have what the learner is to know. how 
he is going to show it, and how well he is to do it at the 
prade level. So, that is still too big. The child doesn’t 
bloom the last day of school. We now need to write the 
actividies that are necessary ter the learner.to com- 
plete in order to be proficient in the skills and knowl- 
edge required to complete the Instructional Level ob- 
jectives. These are called TASK LEVEL objectives. 
They tend to come in wee, small bits. They must pre- 
dict that, if they are met, the learner can meet the Ine- 


structional Level objectives, _| 


a 


t35. Here are two examples of TASK LEVEL objectives: 


The learner, given a list of 20 uncapitalized sentences, 
shall capitalize those words that require capitalization. 
100% accuracy. 

The learner, given a worksheet of 20 single digit, re- 
grouping required, addition problems, will answer a 
minimum of 18 correctly within iS minutes, 

Given 30 specified words containing |, 2 or 3 svilables, 
the Jearner shall classify each word according to the 
number of syllables each has by marking |, 2 or 3 nest 
to each word, 90% accuracy required. 


— 
136, Write two TASK LEVEL objectives which will be appro- 
priate to your grade.and subject specialty: 
f, 
Ee 
{ Peers, : athe 


137. Did vou do them correctly? March on to frame 138, 
Goof??? Back to frame. 144.5 


138. You are nearly done. Hang on. 


130, 


Have a peer or the in- 
structor check these. 


Have _aopeer or the in- 
structor check these, 


o.. 
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139, At the beginning of this program we told vou that vou had 
SEVEN tusks. You have now completed them!! You can 
now: : 

I. Wdentily GOAL STATEMENT and SIMILAR GOALS 
2. identify, the thre: parts of a performance objective 
AL Write § performance objectives 

4.0 Write cognitive objectives at all 6 levels 
5S. Recognize psyvchometor objectives at all S levels 

i 6. Recoxnize and write performance objectives in the 

| uffective domain 
7 Reeopnize amd write the three tevels of perlorm- 

ance objectives. | 
a a _aeee Seen eats 


ASSIGNMENT | 


You have used, for vour learning, programmed instruction, You may now smile. 


Using the three major components of performance objectives as guidelines: 


I, 
4 
= 
4 
m 


Correctly label, using the above numbers as upswers, the following performanee objectives: 


What must be KNOW or DONE. 
How it will be DONE or DEMONSTRATED. 
HOW WELL it must be done, 


A. Froma given list of words and using a standard dictiona ry 


the sttident will he able to look up 1S words and weite the dictionary definition 


without error, ina 20-minute period of time, 


B, The student will be able to operate three standard {ype phonographs and play 


records on thein 

\\ ithout error 

at speeds af 33-13, 45, and 78 RPM. 

Tite student assistant Will beable to utilize the Doleh vowel game 
ina simulated EXERCISE 

Without error. as judged by the instructor, 


The learner will demonstrate addition, subtraction, multiplication, 
drilf skills 


using the Pos Money kil 
ws measured by prepared questions to 90% proficiency. 


Givena list of (A words frem Roget's Thesaurus, 


the learner will lind another shade of menning for each werd 


with 80% aecuracy as determined by the teacher, 


andi division 


eres 


45 
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ASSIGNMENT 2 


The dearner will demonstrate his ability to recognize complete performance objectives fram 
invomplete pertormanve objectives by completing the following exercise withaut error, 


Plave a check mark (#7) before statements which you believe are performance objectives, 


aol. Kindergarten students will pick up cofored blocks that correspond to the oral 
directions front the teacher with L009 accurace. 


——— +. Ina test of basketball skills. fifth grade male students, using a one fant push 
shot, will seure two oul of ten shots from the free throw Hine allempted ata 
basket setat regulation helt, ° 


wee Seventh grade girts will demonstrate their appreciation of music by singing 


"America the Beautiful. 


second erie pupils read for understanding “Phe Three Pigs.” 


S. Given a series of advertisements, political brochures and,or taped statements, 
KOY oF the students shall differentiate between emotional appeal, value deement 
td factual information ian evercise devised by the teacher, with 75° accuracy. 


6. brom a teacher prepared fist of words and using a standard dictionary, the ste 
dent will correctly pronounce alboaf the words from the Hist, when called upon) 
the teacher, 


7. Students will complete a word recognition test after three weeks of instruction, 


8. By the end of the Sth grade students will be able to evpress themsebves ereativels 
With various art media, 


9) By the end of the unit, the students will he able to edit and rewrite an incorrect 
paragraph and correet the capitalization, punctuation, sentence structure, and 
paragraph structure with 75% aecuracy, 


1). The students will demonstrate their knowledge of a “food chain’? by completing 
the teacher developed diagram. 
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ASSIGNMENT 3 


Place a check mark (4) to the left of cach pertormance objective which vou judge to he 
aeceplable according to the criteria established for performance Objectives. HW incomplete, check 


Inthe right-hand margin any missing element. 


ke 


When given three paragraphs in which 
periods, commas, and capital letters 
are omissing, vou will be able to 
cupitilize correctly and plage prop- 
erly all periods and commas, 


After ochiss discussions and) films 
wanverning the Monroe Doctrine, the 
learner will knew how the Doctrine 
Has been Felted to the OS, foremn 
polles todie. 


When edveiia tistoflour major causes 
of the Great Depression, vou will be 
able to explain euch ong to the satis- 
faction of the teacher, 


After studving the material outlined 
below. sou will be able to solve the 
problems at the-end of the chapter 
involving simple fractions, 


Study (he six poems fisted belaw for 
the purpose of learning to enjos 
PaLrs . 


ee 


Missing Component 


(if anv) 


ry 


How 

How well 
What 
How 

How weil 
What 
How 


How well 


Whul 

How 

How well 
What 

How 


How well 
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ASSIGNMENT 4 


Complete the performance obtectives for the following suggested aureus (curriculum), They 
at be written at either the clementurs or secvondaksy Tevels. Complete ant twoof the six areas 
listed below, This assignment may be completed individually or in small groups, 


Selene 
Reading 
Social Science 
4,00 Mute 
§ Lanvuave Arts 
fy. Mathematics 


ASSIGNMENT 5 


hive statements dre given below, Please alter if meee ssars to make complete pertormance 


OWPECLEV ES, 


Alin go matching test, given offer a unit about famous art and artists, students ina seventh 
eraide class will be able fe match a distef fifteen artists witha List ef fifteen famous 
paintings. 


Bo Livhth erade boys, dressed in PLE. uniforms, will run the S0-vard dash, 
C. The atiudent will demonstrate his understinding of a topic sentence ina paragraph. 
D. The learner will show his ability to identify synonyms, homonvins and atntonsms, 


EoooGiven a list-ef 20 excerpts from the writings of Ernest Hemingways, vou shoukl under- 
stand how thes illustrate his philosophy of life. 


o.. 
ERIC 


Qe by ERIC 


FILMED FROM BEST AVAILABLE COPY 


ASSIGNMENT 6 


Following are examples of comples and simple level performance objectives, Mark a oC" 
belarg tose which are comples anda US" belore those which are simple, 


I Given the mame oft famous person, the student will demonstrate his Know halye ot 
biogrephicul source material bv listime three spevilic saurees aay 
Use imwritine a biography about that person. 


Given a picture of a clock, dhe student will cori cots tell the time te the hoar, 
as represented on the clock, 
4 The learner will demonstrate Knowledge ef responsibiliy to lis par ana fade 


plaving sittation in which one child is the aeeressor, ain TMenkiry ase is made 
of objects such as a ball, pencil, hand, or paints. Tie learner will be able te phe 
the role of the aggressor or the one atlicked, aid will offer ut least twee satuans 
lo the problems to the satisfaction of the class, 


4,0 Mt the termination of the unit, learners will beable to list ins ride at deast de 
Skies ot invelved inthe CLS. Cis il War, 


OS. Given a problem by the teacher, each stideal will wiveorally to class at least one 
solution, There will be a consensus of the chess and the teacher that fie solution 
Is prdetic al. ‘ 


fh The qearner will discuss, evaluate, and formuhtte a solution lara social issue 
regarding name calling. ridiculing, color. clothing, speech, or phy sical'dis- 
bites, bY participating orally ita group discussion until the problem is solved 
tothe salisliction of the teacher aid the eronp, 
The learner will arrange in order of objective reporting three articles dealing 
With the same topic. decordi to the criteria of WUCUION ind shared estiblisted > 
hy the Americon Newspaper Assacration, 


Ro The dearner will list in writing, with 100" wectiract. four works of Millog and 


heals, 


o.. 


se 
q 
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